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Abstract. This study aimed to evaluate the effectiveness of the CIPP (Context, Input, 

Process, Product) evaluation model in assessing Guidance and Counseling (GC) services 

within the Merdeka Curriculum at Vocational High School 3 and Vocational High School 

4 in Banjarmasin. A quantitative method with a comparative approach was employed. Data 

were collected using questionnaires completed by students from both schools, and the data 

analysis involved a t-test to examine differences between the schools. The findings 

revealed that Vocational High School 4 achieved higher evaluation scores across all CIPP 

components compared to Vocational High School 3 Banjarmasin. Significant differences 

were observed in the context, input, process, and product components, with p-values <0.05. 

These results indicated that GC services at Vocational High School 4 Banjarmasin were 

more effective in implementing the Merdeka Curriculum. The study concluded that the 

CIPP model is an effective evaluation tool for identifying the strengths and weaknesses of 

GC service programs. The implications of this research suggest that improvements in the 

input and process components could enhance the quality of GC services at Vocational High 

School 3 Banjarmasin. 
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INTRODUCTION  

Implementing the Merdeka Curriculum in 

Indonesia aims to provide greater 

flexibility and autonomy for students and 

teachers in teaching and learning (Fauzan 

et al., 2023; Harto et al., 2023; Naely et 

al., 2022). One crucial aspect of this 

curriculum is the Guidance and 

Counseling (GC) services, designed to 

assist students in addressing personal, 

social, academic, and career challenges. 

According to Nehe et al. (2024), effective 

GC services can significantly contribute 

to the holistic development of students’ 

competencies. Evaluating the 

effectiveness of these services is 

essential, and various evaluation models 

have been employed to assess their 

quality and impact. One commonly 

utilized model is the CIPP (Context, 

Input, Process, Product) model, which 

provides a comprehensive framework for 

evaluating multiple aspects of a program 

(Susanto et al., 2024; Toosi et al., 2021). 

https://doi.org/10.20527/jvk.v39i2.20746


 

 

 

 

Setiawan et al./Vidya Karya 39 (2) 2024 152-160 

153 

Implementing the Merdeka 

Curriculum has demonstrated increased 

student participation in various 

extracurricular activities (Andi, 2024; 

Haq, 2024; Prahastina et al., 2024). Data 

indicate that 75% of students engaged in 

at least one extracurricular activity, 

representing a significant improvement 

compared to the previous year (Khairi et 

al., 2023). This finding suggests that a 

more flexible curriculum allows students 

to explore their interests beyond the 

classroom (Yuliyanto & Rahmanto, 

2023). 

In the context of Guidance and 

Counseling (GC) services, adequate 

support is essential to helping students 

adapt to the changes they face. Effective 

GC services not only assist students in 

overcoming academic challenges but also 

contribute to character development and 

the enhancement of social skills (Supiah, 

2023). Research by Budiman et al. (2022) 

revealed that students who receive 

support from GC services tend to exhibit 

higher learning motivation and are better 

equipped to manage academic pressure 

(Syamsiar et al., 2023). 

Therefore, it is necessary to evaluate 

school-based GC programs using the 

CIPP model. Research by Djamaluddin et 

al. (2024) indicated that applying the 

CIPP model in evaluating GC programs at 

vocational high schools provides deeper 

insights into the effectiveness of the 

services offered. The findings of this 

study demonstrate that the CIPP model 

helps identify factors influencing the 

success of GC services (Della, 2024) and 

offers recommendations for improvement 

(Abdal et al., 2022).  

Although the CIPP model is widely 

recognized as an effective evaluation tool, 

gaps remain in research regarding its 

application in evaluating GC services in 

the era of the Merdeka Curriculum 

(Fadila, 2024). Furthermore, no studies 

have yet compared the effectiveness of 

GC   service   evaluations   using the CIPP  

model across schools with diverse 

backgrounds. Research by Sari and 

Setiawan (2023) highlights that a 

comprehensive understanding of context, 

input, process, and product in GC services 

can enhance program effectiveness. 

Therefore, there is a pressing need for 

more in-depth studies on the effectiveness 

of the CIPP model in evaluating GC 

services within vocational education 

settings (Abshor, 2021). 

This study aims to answer the central 

question: Is the CIPP model more 

effective in evaluating GC services within 

the Merdeka Curriculum? The research 

was conducted at Vocational High School 

3 Banjarmasin and Vocational High 

School 4 Banjarmasin, as both schools 

implement diverse GC services within the 

context of the Merdeka Curriculum. This 

study is significant in evaluating the 

effectiveness of GC services at both 

schools, particularly in identifying 

differences in the implementation of GC 

services based on the CIPP Evaluation 

Model used in this curriculum. 

The GC services at Vocational High 

School 3 and Vocational High School 4 

Banjarmasin show differing results. 

Based on preliminary observations, 

Vocational High School 4 has stronger 

support in terms of policies, teacher 

training, and better facilities to implement 

the GC program. At Vocational High 

School 3, although GC services are 

implemented, limitations in resources and 

support pose challenges that affect the 

program's effectiveness. 

By analyzing evaluation data from 

both schools, this study aims to identify 

differences in the implementation of GC 

services and assess the CIPP model's 

effectiveness in measuring the GC 

program's success in vocational education 

settings (Rosalina, 2024). This research is 

expected to significantly contribute to 

developing more effective GC services 

that are relevant to student's needs in the 

era of the Merdeka Curriculum. 
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METHOD 

This study was conducted at two 

vocational high schools in Banjarmasin, 

namely Vocational High School 3 

Banjarmasin and Vocational High School 

4 Banjarmasin, which had different 

characteristics and implementations of 

GC services. 

This study used a comparative 

quantitative approach to compare the 

evaluation results of GC services using 

the CIPP model at Vocational High 

School 3 Banjarmasin and Vocational 

High School 4 Banjarmasin. This 

approach allowed the researcher to assess 

differences in the effectiveness of GC 

programs between the two schools and to 

measure the extent to which the CIPP 

model could be used to evaluate GC 

services within the context of the 

Merdeka Curriculum. 

This study was conducted over six 

months, from January to June 2024. The 

respondents were students from 

Vocational High School 3 Banjarmasin 

and Vocational High School 4 

Banjarmasin, who had received GC 

services while implementing the Merdeka 

Curriculum. The population in this study 

consisted of all eleventh-grade students at 

both schools, with a sample selected 

using random sampling. The total sample 

size was 600 students, with 300 students 

from Vocational High School 3 

Banjarmasin and 300 from Vocational 

High School 4 Banjarmasin. 

Data were collected through the 

following methods: (1) a questionnaire, 

which served as the primary instrument in 

this study. The questionnaire was 

designed based on the components of the 

CIPP model (Context, Input, Process, 

Product). It contained statements 

measured using a Likert scale, assessing 

students’ perceptions of GC services at 

their schools. Each statement in the 

questionnaire was scored on a scale from 

1 to 5, where 1 meant “strongly disagree” 

and 5 meant “strongly agree.” These 

scores reflected how students assessed the 

effectiveness of GC services based on 

context, resources, implementation 

process, and the outcomes produced by 

the program; (2) semi-structured 

interviews were conducted with GC 

teachers at each school to gather 

additional information regarding the 

implementation of the GC program and 

how these services were adapted to the 

Merdeka Curriculum; and (3) 

documentation in the form of secondary 

data collection was carried out through 

the evaluation reports of the GC programs 

at Vocational High School 3 Banjarmasin 

and Vocational High School 4 

Banjarmasin to ensure the data collected 

was valid and could be comprehensively 

compared. 

The collected data were analyzed 

using the following techniques: (1) 

descriptive analysis was conducted to 

provide an overview of the evaluation of 

GC services at both schools based on the 

CIPP components (context, input, 

process, and product). Descriptive 

analysis was performed on the mean, 

standard deviation, and data distribution 

from the questionnaire; (2) an 

independent t-test was conducted to 

examine significant differences between 

the two schools. The independent t-test 

was applied to each CIPP component. 

This test was used to test the hypothesis 

that there were significant differences in 

the evaluation results of GC services 

between Vocational High School 3 

Banjarmasin and Vocational High School 

4 Banjarmasin, and (3) Levene’s test was 

performed to ensure the equality of 

variances between the two groups 

(Vocational High School 3 Banjarmasin 

and Vocational High School 4 

Banjarmasin) before performing the t-

test. If Levene’s test indicated 

heterogeneous variances, adjustments 

were made to the statistical test used. 

 

RESULTS AND DISCUSSION  

The analysis was conducted based on the 

four main components of the CIPP model: 
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Context, Input, Process, and Product. The 

evaluation results for each component 

were compared between the two schools 

and interpreted to address the research 

question regarding the effectiveness of 

the CIPP evaluation model. 

Evaluation Results Based on Context 

Based on the descriptive analysis 

presented in Table 1, the mean score for 

the context evaluation at Vocational High 

School 4 Banjarmasin (3.5587 ± 0.37774) 

was higher than that at Vocational High 

School 3 Banjarmasin (2.7310 ± 

0.58788). This indicated that Vocational 

High School 4 Banjarmasin achieved 

better context evaluation results 

compared to Vocational High School 3 

Banjarmasin.  

Table 1 Descriptive analysis of evaluation 

based on context 

School N Mean 
Std. 

Deviation 

Vocational 

High Scool 3 

Banjarmasin 

300 2.7310 0.58788 

Vocational 

High Scool 4 

Banjarmasin 

300 3.5587 0.37774 

The t-test results in Table 2 also 

showed a significant difference between 

the two schools, with a significance value 

of 0.000 (<0.05). Furthermore, the 

variances between the two schools were 

not homogeneous, as indicated by 

Levene’s test results (0.000). 

Table 2 T-test analysis of evaluation 

based on context 
 Sig f test 

(Levene’s test) 

Sig t-

test 

Context 0.000 0.000 

 

These findings indicated that 

Vocational High School 4 Banjarmasin 

had stronger contextual support for 

implementing GC services than 

Vocational High School 3 Banjarmasin. 

This support was evident in more 

favourable school policies, adequate 

facilities, and greater parental 

involvement (Della, 2024). According to 

Kurniawan (2024), robust contextual 

support significantly influences the 

success of educational programs. At 

Vocational High School 4, intensive 

training programs for GC teachers and 

collaborations with external institutions 

supported the development of GC 

services. Conversely, at Vocational High 

School 3, limited resources and 

insufficient policy support posed 

challenges to effectively implementing 

GC services (Basuki & Anriani, 2023). 

These findings highlighted that strong 

contextual factors could be pivotal in 

determining the success of GC program 

implementation (Dalmia & Alam, 2021). 

Evaluation Results Based on Input 

For the input component, the descriptive 

analysis in Table 3 showed that 

Vocational High School 4 Banjarmasin 

also had a higher mean score (2.9539 ± 

0.41473) compared to Vocational High 

School 3 Banjarmasin (2.7163 ± 

0.57640).  

Table 3 Descriptive analysis of 

evaluation based on input 

School N Mean 
Std. 

Deviation 

Vocational 

High School 3 

Banjarmasin 

300 2.7163 0.57640 

Vocational 

High School 4 

Banjarmasin 

300 2.9539 0.41473 

The t-test showed a significant 

difference with a significance value of 

0.000, and Levene’s test also indicated 

non-homogeneous variances (0.000), as 

shown in Table 4. 

Table 4 T-test analysis of evaluation 

based on input 

 
Sig f test 

(Levene’s test) 
Sig t-test 

Input 0.000 0.000 

The significant difference in the input 

component between the two schools 

indicated that Vocational High School 4 
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Banjarmasin had better resources, such as 

the availability of trained GC teachers, 

supporting facilities, and more 

comprehensive GC materials. This is 

important because good input factors will 

affect the process and outcomes of GC 

services (Nehe, 2024). These findings 

reinforce the view that the input 

component is one of the key factors in 

successfully implementing GC services 

(Khairi et al., 2023; Syamsiar et al., 

2023). 

Evaluation Results Based on Process 

In the process aspect, Table 5 showed that 

the mean evaluation score for the process 

at Vocational High School 4 Banjarmasin 

(3.4289 ± 0.31044) was slightly higher 

than at Vocational High School 3 

Banjarmasin (3.3027 ± 0.35756). 

Although this mean difference was not as 

large as in the previous components, the 

t-test results showed a significant 

difference with a significance value of 

0.000.  

Table 5 Descriptive analysis of evaluation 

based on process 

School N Mean 
Std. 

Deviation 

Vocational 

High School 3 

Banjarmasin 

300 3.3027 0.35756 

Vocational 

High School 4 

Banjarmasin 

300 3.4289 0.31044 

Levene’s test also indicated non-

homogeneous variances (0.003), as 

shown in Table 6. 

Table 6 T-test analysis of evaluation 

based on process 

 
Sig f test 

(Levene’s test) 
Sig t-test 

Input 0.003 0.000 

The process evaluation showed that 

although both schools implemented GC 

services fairly well, Vocational High 

School 4 Banjarmasin demonstrated an 

advantage in executing GC procedures 

and activities. This could have been 

caused by differences in GC teacher 

training or student involvement in the 

counselling process (Farid, 2024). An 

effective process will support the 

achievement of the goals of GC services, 

as explained in the CIPP theory, which 

emphasizes the importance of evaluating 

how services are delivered (Sari et al., 

2023). 

Evaluation Results Based on Product 

In the product component, the evaluation 

results showed that Vocational High 

School 4 Banjarmasin had a higher mean 

score (3.3908 ± 0.68881) compared to 

Vocational High School 3 Banjarmasin 

(2.8017 ± 0.83771), as shown in Table 7.  

Table 7 Descriptive analysis of 

evaluation based on product 

School N Mean 
Std. 

Deviation 

Vocational 

High School 3 

Banjarmasin 

300 2.8017 0.83771 

Vocational 

High School 4 

Banjarmasin 

300 3.3908 0.68881 

The t-test results indicated a 

significant difference with a significance 

value of 0.000 and non-homogeneous 

variances (Levene’s test: 0.000), as 

shown in Table 8. 

Table 8 T-test analysis of evaluation 

based on product 
 Sig f test 

(Levene’s test) 

Sig t-test 

Product 0.000 0.000 

 

The counselling services' products at 

Vocational High School 4 Banjarmasin 

were better than those at Vocational High 

School 3 Banjarmasin, reflecting more 

positive outcomes such as improved 

student achievement, mental well-being, 

and problem-solving skills. The research 

by Nehe et al. (2024) and Khairi et al. 

(2023) emphasized that the use of the 

CIPP model in evaluating counselling 

services helps identify the components 

contributing to service success, as seen in 
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the improvement of students’ well-being 

and their ability to face academic and 

personal challenges (Farid, 2024). 

Furthermore, Nehe et al. (2024) 

highlighted the importance of product-

based evaluation to ensure the 

effectiveness of services that have a direct 

impact on students. These studies 

emphasize that product-based evaluation 

provides an overview of a program's long-

term impact (Subhaktiyasa et al., 2022), 

as observed at Vocational High School 4 

Banjarmasin. 

Overall Evaluation Results 

Overall, Table 9 shows that the overall 

evaluation results also indicate the 

superiority of Vocational High School 4 

Banjarmasin, with a mean score of 3.3337 

± 0.25420, compared to Vocational High 

School 3 Banjarmasin, which has a mean 

score of 2.8887 ± 0.49362.  

Table 9 Descriptive analysis of overall 

evaluation results 

School N Mean 
Std. 

Deviation 

Vocational 

High School 3 

Banjarmasin 

300 2.8887 0.49362 

Vocational 

High School 4 

Banjarmasin 

300 3.3337 0.25420 

The t-test results again show a 

significant difference with a significance 

value of 0.000, and Levene's test shows 

non-homogeneous variance (0.000), as 

shown in Table 10. 

Table 10 T-test for overall evaluation 

results 
 Sig f test 

(Levene’s test) 

Sig t-test 

Input 0.000 0.000 

 

Based on the results of Levene’s test 

presented in Table 2, Table 4, Table 6, 

and Table 8, it was found that the 

variances between the two schools 

(Vocational High School 3 Banjarmasin 

and Vocational High School 4 

Banjarmasin) were not homogeneous, as 

indicated by a significance value of 

<0.05. This lack of homogeneity is 

important in statistical testing, 

particularly when comparing the two 

groups using difference tests such as the 

independent t-test. 

On the other hand, when the variances 

were not homogeneous, the standard t-test 

was not entirely appropriate. To address 

this issue of non-homogeneity, a more 

suitable approach was to use Welch’s t-

test, which was a modification of the 

independent t-test and was designed to 

handle unequal variances between 

groups. Welch’s t-test allowed for testing 

the differences between the two groups 

even when their variances were not 

homogeneous, ensuring more accurate 

results that met the statistical testing 

assumptions. 

Therefore, although it was intuitive to 

assume that two different schools, such as 

Vocational High School 3 and Vocational 

High School 4 Banjarmasin, would have 

differences, given the varying conditions 

and contexts, the purpose of using 

statistical tests was not simply to show 

that there were differences, but to 

measure whether these differences were 

statistically significant. This testing 

provided a more scientific and objective 

justification than relying solely on general 

observations. 

Discussion of Findings 

The evaluation results presented in this 

study showed that Vocational High 

School 4 Banjarmasin overall had better 

outcomes across all CIPP components 

than Vocational High School 3 

Banjarmasin. Although both schools were 

not homogeneous in their variances, the 

use of appropriate statistical tests still 

provided a stronger and more scientific 

understanding of the differences in 

counselling services' effectiveness. 

The results showed that Vocational 

High School 4 Banjarmasin consistently 

excelled in all evaluation components—

context, input, process, and product. This 
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outcome aligned with the theory that 

strong contextual support, such as 

supportive policies, adequate facilities, 

and parental involvement, forms a crucial 

foundation for the success of educational 

programs (Kurniawan, 2024; Dalmia & 

Alam, 2021). These findings also 

supported the view that quality input, 

such as trained educators and adequate 

facilities, directly impacts the 

effectiveness of the service process and 

the outcomes achieved by students 

(Khairi et al., 2023). 

Vocational High School 4 

Banjarmasin's excellence in all evaluation 

components (context, input, process, and 

product) provided empirical evidence that 

the CIPP model could comprehensively 

identify a program's strengths and 

weaknesses. 

In addition, the significant differences 

between the two schools reinforced the 

view that supportive policies, availability 

of quality resources, and good processes 

strongly influenced the outcomes of 

counselling services. While the non-

homogeneity of variances had to be 

noted, the use of appropriate statistical 

tests, such as Welch’s t-test, ensured that 

the results remained valid and reliable. 

Therefore, this study affirmed that the 

CIPP evaluation model was a reliable tool 

for assessing the effectiveness of 

counselling programs. 

 

CONCLUSION  

This study had several limitations that 

needed to be considered when 

interpreting the results. First, the 

heterogeneity of variance between the 

two sample groups indicated the potential 

for bias due to differences in external 

contexts, such as students' socioeconomic 

characteristics, regional policy support, or 

educational budget allocation. This could 

have affected the evaluation results and 

provided disproportionate advantages to 

certain schools. 

Second, this study only focused on 

two schools, Vocational High School 3 

and Vocational High School 4 

Banjarmasin, which may not have been 

representative enough to reflect the 

conditions of GC services at the national 

or regional level. Generalizing the 

research results to other schools with 

different contexts should have been done 

cautiously. 

Third, the analysis relied solely on 

quantitative data from the CIPP model 

without delving deeper into qualitative 

aspects, such as interviews with GC 

teachers, students, or parents. A 

qualitative approach could have provided 

deeper insights into how certain factors 

contributed to the effectiveness of GC 

services. 

Despite these limitations, this study 

contributed to developing research on the 

CIPP evaluation model in the context of 

GC services, particularly in implementing 

the Merdeka Curriculum. The study 

showed that the CIPP model could be 

used as a comprehensive evaluation tool 

to identify various aspects of educational 

services, including context, input, 

process, and product. 

Specifically, this study's findings 

provided guidance for schools in utilizing 

evaluation results to improve the quality 

of GC services. For example, context 

factors such as supportive school policies, 

input factors like adequate GC teacher 

training, and process factors such as 

student involvement in counselling were 

highlighted as important elements that 

could serve as a basis for decision-

making. 

On a broader scale, this study 

reinforced the literature on the use of the 

CIPP model in Indonesia, particularly in 

vocational education settings in the era of 

the Merdeka Curriculum. The model 

proved to be relevant in helping schools 

align their GC programs with students' 

diverse needs, whether in academic 

development, career guidance, or mental 

well-being. 
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