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	Abstract: This study aims to investigate the psychological impact of AI integration on academic self-efficacy, which is self-confidence, on the writing performance of English language education students. Using a qualitative approach, this study explores how students who are active as thesis writers to fulfil the requirements of the final project which utilized AI (ChatGPT) as an aid and their efforts in correcting prompts or commands. The data in this study were collected through in-depth interviews and analyzed to understand students' self-evaluative reactions to AI assistance. The findings of this study indicate that ChatGPT increases students' sense of psychological safety and provides efficient support for brainstorming and automatic feedback that can correct thesis drafts. Data processing features in ChatGPT can simultaneously foster a new form of academic dependency because most participants expressed anxiety, doubt, and uncertainty when having to write thesis independently; this indicates a shift in their academic control or locus of control. Furthermore, this psychological distress also identifies a moral dilemma related to academic integrity, where students actively negotiate the boundaries between utilizing ChatGPT as a legitimate work partner or aid. Besides, students felt guilty due to the use of ChatGPT since excessive speed and convenience compromised their autonomous efforts. This study concluded that ChatGPT is a helpful tool, but uncontrolled use risks reducing students' self-confidence, particularly in writing. The study recommends further research using mixed methods and objective performance assessments to evaluate the long-term impact of AI on students' writing competencies
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INTRODUCTION
Writing is a fundamental competence for final semester students at a university as they are required to complete a final assignment in the form of a thesis, an article, or other similar work which needs visibility, measurement, and even showing identity (Koscielniak and Bielecki 2024). This has long been the cornerstone of scholarly communication, where students are fundamentally required to produce academic writing (Tailor & Tailor 2025). Students often struggle to self-regulate or work independently because they lack mastery of the sub-skills involved in the writing process. Since writing involves recursive steps such as outlining, drafting, revising and editing, it requires students to manage significant cognitive loads (Fan 2025; Gorbunova et al. 2024; Zhai, Wibowo & Li 2024). The cognitive model of writing emphasizes three main processes: planning, translating ideas into text, and revising. All three process are highly demanding on working memory and interact with each other (Mafulah et al. 2023), so if not managed properly, they can hinder the quality of writing (Jacob, Tate, &Warschauer 2023; Limpo & Alves 2018; Mafulah & Cahyono 2023). High cognitive load also slows down the writing process and increases the number of errors, especially in students with low proficiency levels or under time pressure (Mafulah et al. 2025; Silva and Kutyłowska 2024).  One of the most challenging steps in the writing process is organizing the structure and argument (Silva & Kutyłowska 2024). Therefore, many students use AI assistance in organizing the structure of academic writing, especially in creating outlines, developing arguments, and improving coherence (Nguyen et al. 2024).  
The use of AI in writing help students creating outlines and Argument Frameworks. AI tools such as ChatGPT, Grammarly and QuillBot can generate outlines and create argument frameworks based on a given topic, suggesting logical and systematic structures (Nguyen et al. 2024). Generative AI, like ChatGPT, enables personalized learning, tailored to each student's needs, learning style, and pace. The advantages of AI improves comprehension and motivation to learn (Akintola et al. 2025). However, systematic studies have shown that reliance on AI makes students more likely to accept instant answers without questioning their accuracy, thereby reducing active engagement in critical and analytical thinking, so that can lead to a decline in creativity, understanding, and originality (Zhai et al. 2024). In addition,  AI offers efficiency, its presence fundamentally challenges the essence of learning and developing skills (Tailor & Tailor 2025) and  redefines the boundaries between assistance, self-authoring and academic dishonesty (Lo, 2023). The existence of AI-powered chatbots that assist in learning processes such as academic writing requires a redefinition of creativity and plagiarism, especially in writing. 
The impact of AI narrows down to the concept of writing self-efficacy. Self-efficacy, as proposed by Bandura (1977), is a person's strong belief in their ability to organize and carry out the actions needed to achieve certain goals. In academic writing, self-confidence shapes the methodology students use in completing writing assignments, influencing both the process they follow and the final quality of their written work. In academic writing, this sense of self-confidence shapes the students' methodology. According to Bandura (1977) self-efficacy influences students' academic behavior through five core dimensions:(1) Choice of Activities, students who use ChatGPT AI. (2) Effort Expenditure, the higher the self-efficacy, the greater the energy and effort devoted to completing the task. (3) Persistence, where self-confidence, makes students more resilient and does not give up easily when facing difficulties. (4) Coping Behavior, which shapes how students view challenges; those who are confident see them as opportunities, while those who are unsure are more likely to get caught up in the fear of failure. (5) Self-Evaluative Reactions, where students assess their performance based on personal standards; self-efficacy encourages them to continue trying until they reach those standards, even making corrections if the results are not satisfactory. 
Therefore, self-efficacy, or one's belief in one's ability to perform certain tasks, is crucial to shaping educational outcomes (Bouzar, Idrissi, & Ghourdou 2024). Self-efficacy as an individual's belief in their ability to succeed in a task, lies at the heart of self-regulated learning (SRL) (Gorbunova et al. 2024). However, AI's ease of use has the potential to create a profound dilemma a double-edged sword where students may exhibit fragile high self-confidence because they know that the results of their work depend heavily on machines rather than their own abilities. Without enjoyment, a growth mindset doesn't automatically boost self-confidence. But only when students enjoy writing can a growth mindset truly build confidence in their second-language writing abilities (Zhang, Fathi, & Hosseini 2025). This study investigates the role of psychological factors, specifically anxiety and self-efficacy, in the adoption of ChatGPT among college students in an academic context (Tailor & Tailor 2025). However, some students change role of AI. They do not use  AI as a scaffold, but they directly ask the answer of the questions from the teachers  (Bouzar et al. 2024),  depend on AI (Bouzar et al. 2024), and do not verify the accuracy of AI output (Zhou, Zhang, & Chan 2024). A significant shift in higher education resulting from the integration of generative artificial intelligence into academic writing raises complex pedagogical and ethical dilemmas. On the one hand, this technology serves as a democratizing agent, offering structural and linguistic support to diverse learners, but on the other, it threatens core educational values (Kotsis 2025). Therefore, students who do not have a stronghold within themselves, especially those with low self-efficacy, may be driven to violate integrity due to the pressure to succeed, which is a complex moral issue (Harper & Prentice, 2024). This reliance needs to be explored narratively, especially among final-year students under high academic pressure. 
Regarding the use of AI on students’ writing there are some previous studies. First, Wang and Fan (2025) explored the use of AI in education primarily focusing on its external and measurable impact. The findings show that this study focuses on assessing the effectiveness of ChatGPT in improving three main aspects of students, namely learning performance, learning perception, and higher-order thinking. ChatGPT only has a positive impact on learning perception. The results of this study indicate that AI Chat GPT has the greatest positive impact on the learning performance section, and a moderate positive impact is in the perception of learning and this can encourage higher-order thinking. Second, Mui & Chiu (2025) experimenting the effectiveness of ChatGPT on students’ engagement.  It was found that learning using ChatGPT was significantly effective in improving 3 main aspects (interest, cognitive, and behavioral) in learning rather than the learning that did not use ChatGPT. The findings confirm ChatGPT is effective in increasing behavioral, cognitive, and emotional engagement. Similar to these studies, Osama and Afridi (2022) studied about the advantages of utilizing ChatGPT, which can act as a large language model developed by OpenAI in the field of scientific writing. The findings show that ChatGPT is a powerful tool that can significantly improve academic research in various fields, especially in writing, by offering great advantages in scientific writing. Subsequently, Tuhuteru et al., (2023), exploring how ChatGPT AI can help improve student productivity in higher education, found that this artificial intelligence technology, or AI chatbot, can accelerate assignment completion, improve language skills, and efficiently provide relevant information sources. 
Several previous studies have highlighted the potential for ChatGPT to have a positive impact on learning, in addition all studies have found various benefits of the use of ChatGPT to facilitate students in completing assignments, learning, and productivity. However, there are still not many researchers who highlight the negative impacts of the psychological consequences of excessive AI use, one important issue is dependence, ways of thinking, ethics in academic writing, and the level of self-confidence, a student in their own writing abilities. Therefore, this research aims to examine the self-efficacy of using ChatGPT can affect students' way of thinking, self-confidence, and dependency. The research questions are as follows: 1).  How do English students utilize ChatGPT in the process of writing their final assignments? 2). How does the use of ChatGPT influence English students' self-efficacy according to Bandura's theory?
RESEARCH METHODOLOGY
Design
This study uses a qualitative approach with a case study design, aiming to examine in-depth the experiences of English language education students in using the latest technology, ChatGPT. This approach was chosen because the focus of this study is to explore the students' subjective experiences and deeply understand how the utilization of ChatGPT shapes their writing self-efficacy of students' confidence in using ChatGPT on their thinking patterns, self-efficacy, and dependency, which cannot be measured through quantitative research variables. Interview-based research was chosen because it can obtain more in-depth information from students. The subjects for this study were selected using a purposive sampling technique. The researcher first distributed an online screening survey via Google Form. The survey was about the frequent of using AI especially ChatGPT, feature of AI that they used, and the difficulties in composing their thesis without AI. 

Participants
The subjects were final-year students, working on their final assignments or theses at a PGRI Kanjuruhan University, Malang, Indonesia, majoring in the English Education Department, the screening questionnaire via Google Form was distributed to a pool of English Language Education students, and a total of 15 students responded. To select the final participants, the researcher applied a purposive sampling technique. Initially, a screening questionnaire via Google Form was distributed, and a total of 15 students responded the identities of all respondents were strictly kept confidential, with pseudonyms used.  The respondents were selected through the following criteria: (1) students who active of the English Language Education program who utilize ChatGPT as a regular academic tool, with an intensity of 1 to 5 times per week during their thesis writing process; (2) regarding AI features that students used, tended to use ChatGPT to assist them in writing their theses. (3) students’ writing difficulties, namely, difficulty organizing writing ideas, and psychological barriers, which include low confidence in writing without AI assistance. Based on the 15 respondents, 7 students were selected as the final participants for in-depth interview. In accordance with these steps, these 7 participants were strictly the final selection, and categorization of the participants were strictly mapped using criteria derived from Bandura's self-efficacy dimensions and their AI integration habits. These dimensions include their Effort & Persistence (as seen through rapid improvement behaviour), Most Used ChatGPT Features, and Coping & Self-Evaluative Reactions (which reflect their psychological feelings). Accordingly, detailed data on participants based on these closely monitored dimensions is presented in the table below. The information of participants is served in Table 1.  





	No
	Participants
	Effort & Persistence (Prompt Refinement Behavior)
	Most Used ChatGPT Features
	Coping & Self-Evaluative Reactions (Psychological Feeling)

	1
	P1
	Moderate Effort 3-4 tries Stops/switches after 3 tries)
	Paraphrasing & Brainstorming
	Feels anxious without AI, feels guilty/cheating

	2
	P2
	High effort (Repeatedly reconstructs and refines prompts)
	Text Paraphrasing, File Uploading, & Feedback
	Feels comfortable using ChatGPT, and strictly views the AI as an academic idea partner.

	3
	P3
	Moderate Effort
3 – 4 tries
(Stops and switches to another AI after 3 attempts
	Brainstorming, File Uploading, & Feedback
	Feels incomplete (something missing) without ChatGPT, and feels guilty for thinking less.

	4
	P4
	High effort (Repeatedly reconstructs and refines prompts)
	Brainstorming and Research Data Processing
	Feels highly secure with ChatGPT (utilizes split screen), and views it as an essay partner.

	5
	P5
	Moderate Effort
3 – 5 tries
(Switches to another AI platform after 5 tiring attempts)
	Brainstorming, File Uploading, Vocabulary Expansion, & Feedback
	Feels confused and afraid of making writing mistakes without ChatGPT, but feels not cheating.

	6
	P6
	Low Persistence
(Directly switches to another AI tool without retrying)
	Brainstorming and Research Data Processing
	Feels afraid of making mistakes independently, but strongly views ChatGPT as a writing partner.

	7
	P7
	High Effort
5 – 6 tries
(Persistently retries prompts 5 to 6 times)
	Brainstorming, File Uploading, & Feedback
	Feels confused and anxious without ChatGPT, and occasionally doubts her independent writing ability.


Table 1. Participant information
Research context
This study was conducted in the English Education Department at PGRI Kanjuruhan University in Malang. This department was chosen because it requires students to write their theses in complete English, often leading to anxiety and writing difficulties. Therefore, this environment is ideal for exploring how students utilize Chat GPT AI to overcome difficulties writing their final assignments and how this impacts their self-confidence.
Instruments
In collecting the data, the instrument used in this study was the semi-structured interview. These interviews were designed to explore the frequency with which students use ChatGPT, as well as its profound impact on their writing self-efficacy and their perceptions of academic integrity. To ensure the validity and reliability of the instrument, the interview guide underwent an expert review process. The guide was rigorously reviewed and validated by university faculty experts to ensure that the questions accurately operationalized Bandura's dimensions and aligned with the research objectives. To maintain the qualitative reliability of the data collection tool, discussions with colleagues and careful adjustments to the theoretical framework were conducted.  This guide consisted of 15 open-ended questions developed based on Bandura’s  (1977) self-efficacy dimensions. The interview guide as 1) choice of activities, 2) effort expenditure, 3) persistent, 4) coping behavior, 5) Self-Evaluative reactions. Then those guides expanded into a board question to find out the answer of Research Questions.
 	Regarding the answering Research Question 1, how do English students utilize ChatGPT in the process of writing their final assignments. This can be answered through first guide that is Choice of activities. It is about how student use ChatGPT. In addition, to answer research question 2; How does the use of ChatGPT influence English students' self-efficacy according to Bandura's theory. This can be answered through questions’ guide no.2-5 which is effort expenditure (level of self-confidence that influences effort to do something), persistent, Coping Behavior (how to deal with stress and challenges) and Self-Evaluative Reactions (assessing performance based on personal standards).

Data Collecting Technique
The data collection procedure in this study began with the preparation of a questionnaire, distributed through Google Forms to final-year English students. The final-year students in this study were students at a university in Malang. This distribution aimed to focus on the number of respondents to be interviewed. After the data was collected and secured, the next step was to select 7 students who met the eligibility criteria to be interviewed. The selected respondents will voluntarily provide time for interviews and provide information about their experiences in using AI technology, specifically Chat GPT, to assist in writing their final assignments. After identifying participants, in-depth interviews were conducted offline, each session lasting approximately 10 to 30 minutes and pre-recorded with the respondents' consent. After all data was collected, the audio recordings were converted into text transcripts as an initial step for data preparation before entering the data analysis process. The researchers employed a member checking technique, where the transcripts and interpretations provided initially were returned to the participants for confirmation of their accuracy, as requested by the respondents. The data collection process in this study was conducted systematically through several sequential steps. The detailed steps of data collection are presented in Figure 1.
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Figure 1. Steps of Data Collection

Data analysis
Data analysis was conducted following the model of Miles, Huberman, and Saldana (2014) which consists of three stages: data condensation, data presentation, and conclusion drawing. In this condensation stage, the study sorted and coded the transcribed data to group themes relevant to the research problem, such as self-confidence crisis, honesty, and the effects of dependency. The themes used are based on Bandura's theory, consisting of: choice of activities, namely by choosing the appropriate type of AI assistance, for example ideas, grammar check, phrase brainstorming, translating, or paragraphing. Effort Expenditure, how much effort is actively used to improve the quality of writing. Persistence, perseverance in continuing to use AI despite obstacles (e.g., errors, feature limitations). Coping Behaviour, how to manage stress/doubt when writing with AI (seeing AI as a challenge or threat). Self-Evaluative Reactions, self-evaluation of the results of writing with AI assistance, whether it meets personal standards. 
The next stage was data presentation, where these themes were formed and organized into a systematic descriptive format to demonstrate the relationships between phenomena. Finally, the researcher draws conclusions that answer how the interaction between students and the AI ​​chat GPT can change the identity of academic writers, and how students are able to process ethical boundaries in writing in this process.

RESULT AND DISCUSSION
Students utilize ChatGPT in the process of writing final assignments
To determine how English language education students utilize ChatGPT in their thesis writing process, research data shows that ChatGPT is integrated into various writing stages based on writing process theory by (Tribble 1996). The use of ChatGPT is grouped into four main stages: prewriting (brainstorming), drafting, reviewing, and editing as in Table 2.
	No
	 Writing Activities
	Utilization 
	Participants

	1
	Pre-Writing Stage 

	1. Brainstorming
and idea generation
	1. P1, P3, P4, P5, and P6

	2
	Drafting Stage

	1. Paragraph Composition
2. Data Processing
	1. P5
2. P4, and P6

	3
	Reviewing Stage)

	1. Utilizing file Uploads 
2.  Feedback
	1. P1, P2, P3, P4, and P5
2. P2, P3, P4, P5, and P7

	4
	Editing Stage 

	1. Text Paraphrasing
2. Proofreading
	1. P1, and P2
2. P7 and P5


Table 2. Writing Steps
This study does not only describe the pattern of structured data use but also reveals how AI integration and cognitive engagement impact students at each stage of writing. In early stages, such as pre-writing and drafting, students tend to use ChatGPT to overcome obstacles in the writing process. However, the emergence of a heavy reliance on AI during the revision and injection stages poses psychological risks. This indicates a decrease in students' self-evaluation speed and persistence. When ChatGPT directly corrects grammatical and sentence structure errors, students' opportunities to critically examine their own work are reduced. This high level of AI integration reflects a significant shift as students replace independent thinking efforts with instant validation from the system, ultimately impacting their academic self-efficacy and confidence, particularly in their long-term writing.

In the initial stages of writing and idea generation, the majority of participants relied heavily on ChatGPT for brainstorming. Of the seven participants, five students (P1, P3, P4, P5, and P6) openly stated that they used ChatGPT to research topics and develop a specific outline for their theses. For instance, 
 "When I feel confused about what the topic should be, I usually ask ChatGPT for help." (P1)

Participants typically used this tool when experiencing writer's block or when unsure how to structure paragraphs on their background. This pattern suggests that in the pre-writing phase, ChatGPT serves as an interactive scaffolding that helps students to organize initial thoughts and reduce cognitive load in the early stages of writing.

Entering the drafting stage, when students begin to express their ideas in paragraphs structured according to academic structure, the use of ChatGPT becomes more specific. P4 and P6 helped them modify, process, group, and summarize research data into a suitable narrative text. Meanwhile, other participants used ChatGPT to help them structure sentences without the difficulty of choosing academic vocabulary in English and difficult words they didn't understand. 
 "Often uses chatgpt when encountering difficult words, and checking grammar". (P5)

At this stage, ChatGPT acts as a mechanical tool that can help students maintain a smooth writing flow, allowing them to complete their theses more efficiently without being hampered by limited vocabulary. The Reviewing stage is a crucial phase where students re-evaluate the quality of their drafts. Here, ChatGPT features, such as the file upload function, were very helpful for five participants (P1, P2, P3, P4, and P5). They actively edited their drafts into ChatGPT to receive instant feedback. Furthermore, P2, P3, P4, P5, and P7 emphasized that they greatly benefited from the feedback and evaluation provided by ChatGPT's AI. 

"The most helpful thing is the feedback feature because when I'm not confident in my writing and I don't think my writing is satisfactory, I will immediately ask for feedback by creating a command prompt to provide clear feedback."  (P3)

ChatGPT was able to provide criticism and suggestions regarding their argumentative conferences, allowing students to identify areas of their thesis that needed improvement and were deemed deficient before formally consulting with their supervisor.

In the final stage of writing, which focuses on grammatical accuracy and plagiarism prevention, ChatGPT was used as a sophisticated paraphrasing tool. Participants P1 and P2 stated that they frequently used this platform to rephrase sentences from international journals and their own drafts to improve their writing and pass Turnitin tests.

 "I usually use ChatGPT for paragraphs because I'm usually confused, whether the sentence is at the beginning or at the end, sometimes it's still messy, so I ask ChatGPT for help to correct the sentences or writing that I make." (P1)

Furthermore, P7 and P5 used it to expand their vocabulary and check for errors without using a grammar checker. In this phase, ChatGPT functions as an automatic correction tool capable of upgrading the language quality, ensuring that students' theses meet the standards of good academic English writing.


Analysis of Students' Self-Efficacy in Writing AI-Assisted Final Assignments
Based on interview results, the use of ChatGPT significantly impacted students' self-efficacy during the thesis writing process. This AI-assisted tool influenced the writing confidence and academic resilience of English Education students. To provide a clear picture, the findings were categorized into four core self-efficacy dimensions: effort expenditure, persistence, coping behavior, and self-evaluative reactions as in Table 3.

	Self-efficacy Dimension 
	Ultilization
	Participants

	Effort Expenditure Dimension 


	Level of effort in using ChatGPT
Strategies: 
	1. Refine prompts continuously (5-6 times)

	2. Refine prompts 4-5 times

	3. Focus on prompt keywords reconstruction

	4. Switch to other AI apps after 3-5 attempts

	5. Switch to other AI apps immediately 
(1 attempt)



	
	1. P7
2. P1
3. P2,P4
4. P3, P5
5. P6





	Persistence 

	Student Persistence and Resilience
1. Returned to ChatGPT to find a solution
2. In dire need of ChatGPT, no manual writing required 
3. Relied on mood if ChatGPT not working
4. Briefly tried writing manually

	1. P1 and P7
2. P3, P2, P4, and P5
3. P7, P5, and P6
4. P3, P4, P2, and P6

	Coping Behaviour  

	Behaviour in Facing Stress and Challenges
1. Anxiety, confusion, and fear of making mistakes, leading them to doubt their confidence in their own writing.
2. The highest levels of stress and vigilance when having to write without ChatGPT
3. Optimistic and confident that ChatGPT had helped improve the quality of their theses.

	
1. P7, P5, P4, and P6
2. P1
3. P2, P4, P5, and P6

	Self-evaluative reaction

	Academic performance assessment and moral standards
1.  Academic opportunity (Perceive AI as a tool to ease thesis writing)
2. Academic challenges (Viewing AI as a challenge to be conquered)
3. Academic anxiety (Deep fear of failing the thesis writing process)
4. Academic guilt (Feel guilty and perceive AI usage as cheating/lying)
5. Partner justification (Defend AI usage as a legal writing partner)

	

1. P4, P5, P6
2. P1, P2, P3
3. P5, P7
4. P1, P2, P3, P5, P7
5. P4, P6


Table 3. Students' Self-Efficacy in Writing AI-Assisted Final Assignments



Effort Expenditure Dimension (level of effort in using ChatGPT)
In this phase, it’s measured how much effort students expended when the results from ChatGPT were unclear and of low quality before they decided to use other alternatives. Based on field data, participants' levels of effort varied from high to low.
Participants with high effort, such as P1, P2, and P4, demonstrated persistence in re-entering prompts multiple times. P2 and P4 consistently chose to refine their prompts and command sentence structure so that ChatGPT provided clearer and more specific responses. On the other hand, P7 also demonstrated quite high effort, trying to repeat commands five to six times. In contrast, P3 and P5 had more moderate tolerance levels. P3 would immediately stop and look for another AI-assisted platform after three attempts with unclear results. Meanwhile, P5 only moved on after feeling tired on the fifth attempt. The lowest level of effort was shown by P6, who immediately chose to leave ChatGPT and look for other alternatives without repeatedly and in-depth reconstruction of the prompt or command. Effort on the use of Chat GPT is served in Tabel 4.

	Strategies
	Participants

	Refine prompts continuously (5-6 times)
	P7

	Refine prompts 4-5 times
	P1

	Focus on prompt keywords reconstruction
	P2, P4

	Switch to other AI apps after 3-5 attempts
	P3, P5

	Switch to other AI apps immediately (1 attempt)
	P6

	
	


Table 4. Respondent Strategies When Facing Low-Quality Output

Furthermore, by opening ChatGPT on their laptop screens, most students felt more secure typing their theses with the screen open. Participant P4 openly admitted that working on their thesis with a separate screen displaying ChatGPT was very helpful. P2 also reported feeling very comfortable with ChatGPT open.
Persistence (Student Persistence and Resilience)
At this stage, English language students faced writing barriers when ChatGPT was inaccessible. Field data revealed a pattern of dependency and alternative strategies employed by students. When facing a dead end or burnout, most students demonstrated a high dependence on this technology, as the statement of P7 below.
 "I once tried to write it myself without the help of ChatGPT, but when my thoughts got stuck at the end, I went back to ChatGPT to ask for feedback."(P7)
P1 and P7 frequently returned to ChatGPT to find a solution. P1 remained loyal, seeking alternatives on other websites, such as reading online journals or e-books, and then returning to ChatGPT after a temporary switch. P3, P2, P4, and P5 confirmed that they hadn't completely stopped writing manually because they desperately needed ChatGPT, particularly for its feedback feature. However, some participants also relied on mood. If their mood worsened, P7, P5, and P6 chose to take a break and only consult the AI ​​after their mood improved. Meanwhile, P4 briefly tried writing manually before ultimately giving up and returning to the ChatGPT platform.
Regarding independence in writing before using ChatGPT assistance, P1 and P4 chose to immediately seek primary references by reading online journals and e-books. Meanwhile, P3, P2, and P6 still tried to use their thinking first and would only open ChatGPT when they felt truly stuck for ideas. If ChatGPT experienced an error and could not be accessed, the strategies used by participants varied greatly. P7, P4, and P5 chose to stop their work and take a break, while P6 immediately looked for other alternatives. 
Coping Behavior (Behavior in Facing Stress and Challenges)
Coping behavior describes students' emotional responses and stress levels when drafting their thesis without ChatGPT assistance compared to using ChatGPT. The absence of AI can trigger significant academic anxiety in students. P1 experienced the highest levels of stress and vigilance when having to write without ChatGPT. P7, P5, P4, and P6 also experienced feelings of anxiety, confusion, and fear of making mistakes, leading them to doubt their confidence in their own writing. This is supported by P7's statement: 
"Because I've become so reliant on ChatGPT AI, I feel like my writing skills haven't improved. I haven't honed my independent writing skills and have always relied on ChatGPT to help me. So, when I try to write independently, I sometimes doubt the quality of my own writing, so in the end, I go back to using ChatGPT AI." (P7)
On the other hand, only P2 demonstrated the most independent coping behaviour, remaining calm while completing her thesis on her own. P3 also experienced high levels of doubt about the quality of her own writing. This participant felt something was missing if she didn't receive validation from ChatGPT. P7 felt her abilities weren't developing, and P1 found herself in a dilemma, as she assessed her abilities as being 50/50 between using AI assistance and not using it. Meanwhile, P2, P4, P5, and P6 were optimistic and confident that ChatGPT had helped improve the quality of their theses.
When stress hit, this participant was experiencing severe stress due to P1's thesis draft, which became even more stressful without ChatGPT. To cope, P2 tried his best to work independently. P4 created a chat room or new theme in the ChatGPT application, and also chose to consult with his supervisor. P5 also did this, choosing to ask his supervisor directly. P6, on the other hand, had a coping strategy of changing and modifying the prompt after taking a short break to regain his composure.
Self-evaluative reaction
The final section focuses on how students assess their own academic performance and morality during the use of the ChatGPT AI. Using the ChatGPT AI apparently gave rise to two perspectives: academic opportunities and moral burdens, often resulting in feelings of guilt. In general, students viewed AI technology from two perspectives. P1 considered this technology to have brought significant changes to him. While P3 and P2 saw this as a challenge to be overcome, they perceived the assistance as making the challenge even more challenging. In contrast, P4, P5, and P6 saw ChatGPT as a golden opportunity to simplify and assist with their final assignment. The psychological barrier of fear of failure was dominant and loomed large for P7. This was also felt by P5, who stated that they felt afraid (40%). P5 emphasized: 
"Personally, I sometimes think, if there is no chat, will I be able to write? Sometimes I am also afraid of failure if there is no chat. If I present 40%, I feel afraid of failure." (P5)
Searching for content on morality and honesty in academics, feelings of guilt and cheating surfaced. P1 and P5 openly felt guilty and considered themselves to be cheating. P3 felt guilty because he believed the use of AI had made him lazy about deep thinking and felt the method was too instant. Meanwhile, P7 felt guilty because using it lowered his self-confidence. P1 even felt like he was lying to himself, while P3 felt the writing process was too instantaneous and did not require deeper thought. P7, P4, and P6 felt their actions were suggestive of cheating. However, P4 and P6 defended their actions by arguing that ChatGPT is a legal and reasonable work partner in this era. This point of view is also supported by P2 and P5, who emphasized that they did not feel cheated because the ideas and data searches were still carried out by themselves, and considered that AI was just a work partner to help.
DISCUSSION
While these findings align with Lingard and Craft (2023) recognition that ChatGPT has a high potential for assisting academic writers in organizing ideas and reducing initial compositional barriers, a more in-depth comparison reveals a critical psychological trade-off. Contrary to the potential presented by Teng (2024) study of instant feedback and automated historical writing prompts, the current data underscores that this ease poses a unique set of challenges for students' self-directed learning. Compared with previous research, my current study argues that overreliance during the revision and editing stages significantly reduces students' self-evaluative responses and persistence (Bandura, 1977). Therefore, while existing research focuses heavily on the operational efficiency of AI, these conclusions caution that validating instant feedback ultimately risks sacrificing students' independent cognitive efforts in Favor of reliance on AI technology, thereby reducing long-term academic self-efficacy.
The results of this study confirm that the use of artificial intelligence technology, specifically ChatGPT AI, conceptually demonstrates that its use can change the way English Language Education (ELE) students perceive their self-confidence when writing theses, in line with Bandura's psychological theory of self-efficacy. This finding is in line with Huang and Mizumoto (2024) that found the use of instructor-guided ChatGPT significantly increases self-efficacy in writing in accordance with Bandura's theory.
 In addition, the high level of Effort Expenditure, demonstrated through repeated attempts to correct instructions or prompts, suggests that ChatGPT AI functions as a digital aid that maintains student motivation. This finding is similar to Huang and Mizumoto (2024) that stated by using ChatGPT increase students’ motivation. However, the high level of Persistence in using ChatGPT AI creates a new dependency. Faced with a scenario where ChatGPT AI is unavailable, the majority of students' self-confidence declines and collapses; the majority choose to switch to another AI rather than utilize their own abilities. This finding confirm the result of Zhai et al.( 2024) AI is useful as a powerful supplementary educational tool to improve students' understanding, time efficiency, and personal skill development.
In terms of coping behavior, the use of ChatGPT AI affects students' self-confidence. Some feel their writing skills have improved, but this in turn leads to anxiety and doubt when faced with having to write independently without the assistance of ChatGPT AI. This indicates a shift in control from self-directed to external, non-self-directed control. Language validation is entirely handed over to AI-assisted algorithms if students' confidence in their ability declines (especially in P3 and P7).
Regarding self-evaluation reactions, these findings indicate that the majority of students are actually filled with guilt, deep down, and consider the use of the ChatGPT AI tool to be dishonest or too instantaneous. However, an interesting aspect is the emergence of a new perspective from a handful of students. Only two out of seven respondents, P4 and P6, attempted to defend themselves by considering ChatGPT AI a legal tool. This difference indicates that while the values ​​of academic honesty are still strongly held by most English language students, the pressure of their thesis drafts is starting to trigger a small number of them to seek ethical justification for their increasingly advanced use of this technology. They stated that in this advanced era, it is not illegal to use ChatGPT AI as a thesis tool.
CONCLUSION 
This study concludes that ChatGPT AI has a dual impact on students' academic self-efficacy in thesis writing. On the one hand, this tool significantly increases efficiency by providing a sense of psychological security and reducing stress during the thesis work phase, such as brainstorming, data processing, and revisions from the supervisor. However, on the other hand, the automated nature of ChatGPT seems to reduce students' efforts to think independently, that makes leading to anxiety when writing their own essays, and a feeling of uncertainty about whether their writing is truly their own. 
While this study has revealed the psychological dynamics of the student respondents' experiences in depth, a major limitation is the limited number of participants, namely seven students. While the data obtained is highly in-depth and authentic, reflecting the authenticity of these seven students, it is recommended that future researchers use mixed methods, reaching a broader population. Furthermore, future research is also recommended to include direct measurements of the quality of the students' writing to complement the psychological findings and provide evidence for the results.
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